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Socio-emotional skills in Bogota and Manizales (2019, 2023)

On average, girls report less stress-resistance and More than half of 15-year-old students Bogota (2019) Manizales (2019)

In Helsinki an_ A Bogota n'_IuSt social and experience more test and class anxiety than boys get less than 8 hours' sleep most nights
emotional skills dropped in 2023
9 of 15-year-old students getting less
Cﬂl‘l‘lpﬂl’&d to 2019 than 8 hours sleep most nights: A
ln\ .
33%

. e I T Gunma (Japan)
Emilia-Romagna (Italy) T oo (Ching)
Turin (Italy) | s ', T Turin (1taly)
il e Emilia-Romagna (Italy}
= Dubai (UAE)

Yk Average

%4 Kudus (Indonesia)

The greatest drops |
in average scores
w?ire in creativity, 10-year-olds 15-year-olds
curiosity and e : - 10-year-olds 15-year-olds
| tolerance ' Indonesia) | In Manizales, 33% of 10-year-old students and 21% of 15-year-old
: s e Jim {':hm ; ' (o 37204 of 1 D—}FEEI'—DIElS and 18% of 1 E-year-qjldg e}{perienced students have experienced bullying at least a few times a month or
" :.’Emm" ~ Delhi (India) bullying at least a few times a month or more, Students’ more. Students' exposure to bullying is negatively related to
| W “Gunma (Japan) S : exposure to bullying is negatively related to almost all social almost all social and emotional skills.

and emotional skills.



Notas del ponente
Notas de la presentación
Should we be worried?

Creativity dropped 6%
Curiosity dropped 4.5%
Tolerance dropped 7%

Stress resistence was almost 1 SD difference
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1. Socio-emotional skills in the age of digital transformation
2. Holistic approach to foster socio-emotional skills
3. Evaluation to foster socio-emotional skills



Notas del ponente
Notas de la presentación
The role of socio-emotional skills…
The value of taking a holistic approach…
The importance of evaluation…


1. Socio-emotional skills in the age of digital transformation

What are socio-emotional skills?

Have socio-emotional skills played important
roles in the labor market and society?

@ Engaging with Others
>l
Q0 Caring for Others
0="
Working Towards Goals

Socio-
emotional
Skills

, Exploring New Horigons

N

World Bank and EEF (2024)
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THE VERDICT IS IN:
A new study reveals that students who participate in school-based

programs focused on social and emotional learning benefit in
multiple ways as compared to students who do not experience
programming in social and emotional learning.

m n-r"[“s Check out these incredible findings!
P P

https://www.kinful.org/
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1. Socio-emotional skills in the age of digital transformation ,

Opportunities

 Why are socio-emotional skills so powerful?

Challenges

World Bank and EEF (2024)
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ChatGPT outperforms humans in emotional
awareness evaluations

- z .
" Zohar Eyoseph ﬂ Dot Hacar-Shoval Khr Agra®’ o Maya Lvovsky'

 Will socio-emotional skills be as important
in the age of digital transformation?

https://www.arcticshores.com/insights/chatgpt-vs-situational-j
https://www.thomasnet.com/insights/is-automation-a-threat-or-a-solution-exploring-how-americans-see-automation-in-the-workplace-reports/ https://bcac.com.au/paro-robotic-se



Notas del ponente
Notas de la presentación
ChatGPT outperformed human subjects in Situational judgement Tests (SJT) which measures decision-making, organization and planning, and communication skills as well as  emotional awareness evaluations.
PARO, an AI-powered baby seal robot has shown to be a good companion for humans, by helping them improve moods and reduce stress for patiencts with dementia.
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Machines taking over manual and routine tasks



Notas del ponente
Notas de la presentación
https://asia.nikkei.com/Politics/Japan-s-9-departure-tax-goes-into-effect

Ability to complement robots
Basic digital skills
Reasoning
Problem-solving
Empathy
Assertive

https://asia.nikkei.com/Politics/Japan-s-9-departure-tax-goes-into-effect

e e ‘
{!
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1. Socio-emotional skills in the age of digital transformation

Robots covering socio-emotional tasks
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The threat of disinformation The Age Of Smartphone addiction

— Disinformation

False information spread
In order to deceive people

https://web.uri.edu/quadangles/020-the-age-of-disinformation/
https://peakbehavioral.com/how-vour-smartphone-can-help-and-hurt-vour-mental-wellness/


Notas del ponente
Notas de la presentación

Another facet of digital transformation is the wide use of smart phones which has affected the lives of children, youth, and adult alike.
The excessive use of smart phones are associated with lack of sleep and depressions.
Socio-emotional skills such as making sense of information, making ethical judgement, self-control, self-efficacy, planning, as well as empathy are likely to help students better manage this situation. 



1. Socio-emotional skills in the age of digital transformation

Do employers agree with the importance
of socio-emotional skills ?

Top 10 skills of 2023 ECONOMIC
FQRUM
o
1. % Analytical thinking B. @ Technological literacy
2. % Creative thinking i @ Depandability and attention to detail
3. .@ Resilience, flexibility and agility 8. @ Empathy and active listening
4, @ Motivation and selfl-awareness S, @ Leadership and social influence
5. @ Curiosity and lifelong learning 10. ?ﬁ“ Quality control
Type of skill

B Cognitive skils [ Sel-efcacy B Management skiie B Technology skdie [ Working with others

ST Matla

YYOrd SCconomes: RO, Fubume of JOoDE Faport 223 |'hia sgds sudged 1o ba of graatest anporianca b workers &L the tma of The sumes

https://www.weforum.org/agenda/2024/01/global-risks-report-2024/
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1. Socio-emotional skills in the age of digital transformation

Global Risks Report 2024 WORLD
] ECONOMIC
Top 10 risks FORUM

"Please estimate the likely impact (severity) of the following risks over a 2-year and 10-year period."

2 years 10 years
IEl Misinformation and disinformation Il Extreme weather events

pll Exireme weather events 2l Critical change to Earth systems
Ll Societal polarization Sl Biodiversity loss and ecosystem collapse

VUl Cyber insecurity Zell Natural resource shortages

o DO em p I Oye rS ag ree Wi'th 'th e 'th reat Of Sl [nterstate armed conflict Ml Misinformation and disinformation
disinformation and misinformation?

Yl (Nflation & [nvoluntary migration
iUl [nvoluntary migration Sl Cyber insecurity
el Fconomic downturn SRl Societal polarization

ol Pollution ([0 Pollution

Risk categories | Economic | Environmental | Geopolitical | Societal | Technological

Source: World Economic Forum Global Risks Perception Survey 2023-2024.

https://www.weforum.org/agenda/2024/01/global-risks-report-2024/
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2. Holistic approach to foster socio-emotional skills

21st-Century Skills

Foundational Literacies Competencies Character Qualities
How students apply core skills How students approach How students approach
to everyday tasks complex challenges their changing environment

« Should we “focus” on socio-emotional skills?

@ £ liioracy 8. Creativity 12. Initiative
£ ﬁt(élr%rg)lflc 9. Communication 13. Persistence/

grit

@4‘ CT literacy @ 10. Collaboration 009 14. Adaptability

e

-— 5. Financial
" literacy 15. Leadership

~. ﬁg 6. Cultural and :
. civic iiteracy 16. Social and cultural
dwareness
https://www.weforum.org/agenda/2016/03/21st-century-skills-future-jobs-students/

A® - 7. Critical thinking/ -
ey problem-solvir?g 11. Curiosity
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« Should schools be the main venue to foster
socio-emotional skills?
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Figure 2.5. Skills development over a lifetime

» Should basic education period be
the main stages to foster socio-
emotional skills?

A OECD (2015)
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2. Holistic approach to foster socio-emotional skills

* What is the range of programs available to foster socio-emotional skills?

EXPERIENCE @

PROJECT-BASED LEARNING e
©® Real-World Connection REFLECTION
EXPERIENTIAL
® Core to Learning CNETE  LEARNING ﬁ

H‘H MODEL

® Structured Collaboration

@ Student Driven

SOCIAL
AWARENESS

https://www.creativeassociatesinternational.com/publications/social-and-emotional-learning-in-education-for-development/

© Multifaceted Assessment
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2. Holistic approach to foster socio-emotional skills

 What are the important features of programs to consider?

Fvidence-Based Programs SEL-Focused Classrooms
_ _ o | SEL-focused classrooms often include three components: a supportive classroom climate, integration
Evidence-based SEL programs are ground&d In research and principles of child and adolescent of SEL into academic instruction, and explicit SEL instruction. An evidence-based program can support
development, and scientifically evaluated and shown to produce positive student outcomes. SEL goals are one or more of these areas.
more likely to be achieved when evidence-based approaches are used to engage all students across PreK- _ . . .
e A supportive classroom climate helps students to feel emotionally safe, part of a community of learners,
12th grade classrooms. motivated, and challenged. This type of environment creates a strong foundation for students to engage
fully and take academic risks. This includes: community-building, belonging and emotional safety, and
Effective SEL approaches often incorporate four elements represented by the acronym SAFE: student-centered discipline.

SEQUENCED: C ted and dinated activities to fost ills d | t ¢ |ntegration of SEL into academic instruction weaves academic learning with opportunities for students
[ ] '
Q - Lonnected and coordinated activities 1o foster SKIlis aevelopmen to practice and reflect on social and emotional competencies, such as perspective-taking and

developing a growth mindset. For example, teachers might incorporate partner and group activities that

o ACTIVE: Employing active forms of learning to help students strengthen new skills
promote relationships, communication skills, and effective teamwork.

FOCUSED: Dedicated time and attention to developlng personal and social skills e Explicit SEL instruction provides consistent opportunities to cultivate, practice, and reflect on social and

e EXPLICIT: Targeting specific social and emotional skills emotional competencies in ways that are developmentally appropriate and culturally responsive.

https://casel.org/systemic-implementation/
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 How can schools strategize, prepare, and deliver programs to foster socio-emotional
skills?

Deliver teachers’ training

Deliver the program

Evaluate the progress students are making and provide feedbacks
(formative assessment)

ldentify learning gaps (summative assessment)
Evaluate existing curriculum, school climate, and teachers
ldentify the best approach (e.g., curriculum, school climate) and program

: Prepare and Deliver
Stratedize Adapt teaching and learning materials
Set learning objectives (and standards) P 8 8

4 :
-


Notas del ponente
Notas de la presentación
Identify learning gaps: 
Gaps between the objectives and set standards, and the current level
Gaps between population groups (gender, age, SES, etc).
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2. Holistic approach to foster socio-emotional skills

Illinois Social and Emotional Learning Standards (Illinois State Board of Education)

Social Emotional Learning Standards Social Emotional Learning Performance Descriptors

Goal 2: Use social-awareness and interpersonal skills to Why this goal is important: Building and maintaining positive 2A  Recognize the feelings and perspectives of others. 2A  Recognize the feelings and perspectives of others.

establish and maintain positive relationships. relationships with others are central to success in school and life Stage A Stage B Stage C StageD StageE___ _StageF
. vy . . 1. Recognize that others | 1. Identify verbal, physical, | 1. Distinguish between 1. Label others’ feelings | 1. Describe others’ feelings | 1. Identify and practice
and require the E.blllty to recognze the thnughts, feellngs, and may interpret the same and situational cues in nonverbal and verbal based on verbal and in a variety of situations. reflective listening skilis
: . - ; s situation differently from stories. cues and messages. non-verbal cues in 2. Describe an argument through discussion and
perspectives of Dﬂ"lf:l‘?, mtlu::.h.ng those dlffn?rent from one’s own. Sou 2. Recomize the value of | 2. Analvro abgnment enc different situations. you had with another rolo-niay.
In addl‘l:mn, estabhshmg positive peer, fﬂﬂlll}n’, and work 2. Recognize that others sharing diverse non-alignment of verbe | 2-  List str;teigljs tJ:J h Ee:ﬁon gr;d s;.m}manze . Recognize how a
: . ; 1y - . T feel differentlv from erspectives. and non-verbal _ support students who oth points of view. situation would make
_ ) relationships requires skills in cooperating, communicating Vou about the same | 3. Explain why characters | 3. Role.play the are left out or bullied. | 3. Analyze why literary you feel and treat others
respectfully, and constructively resolving conflicts with others. situation. in stories feel as the erspectives and 3. Describe how one characters felt as they accordingly.
» Setting learning standards spoctfully y sosolving D | ' e |t e | G e g
- - - Learning Standard __ Early Element Late Elementary _ Middle/Jr. High Early H.S Late H.S e e s | oo o o oty | 4, PomaoiY i |4 Descibehowone | point of vew expressed | 4. Askopenended
fo yF SOCIOoO-éInm Otl ona I S kl I IS earning Standar arly Elementary ate Elementary i r. Hig arly H.S. ate H.S. i = Besoiba fowdiforsit | Somacne has sail feels when bullied. on an historical, political, |  questions to encourage
A: Recognize the 2A.1a. Recognize | 2A.2a. Identify 2A.3a. Predict 2A.4a. Analyze 2A.5a. Demonstrate 4. Explain how interrupting | people interpret the . Demonstrate a capacit | > | redict possible or soclal issue. others to express
feelings and that others may verbal, physical, and | others’ feelings similarities and how to express others may make them Beme;sualion. = coreaouithe ot amotions. 2 | ™ in'behavior of one sids Ues follore. i
’ ’ P feel. 6. Demonstrate an ability feelings of others. . Ef enq;n t'f r:s. y '"f bec?awor of D"F’; sido ' tUSBI fﬂ:!;w'm questions
- : . : - - ' : , : se “I-statements” to of a disagreemen o clarify messages.
perspectives of experience situational cues that f:ll]d perspectives dlfff:l‘ﬂﬂCEE between | understanding of 5. :ﬁﬁliﬁdhgﬁgft:%g trﬁ;ﬂe; et?englir;sa (6g. | 6. Demonstrate an let others know that affects the ofher side. | 6. Predict how one's own
others. situations indicate how others in a variety of one’s own and ' tl}nse who h.ﬂ]_d oihiers iy maks them nodding, asking Serspaciie of olivera: you have heard them. behavior might affect the
differently from | may feel. situations. others’ perspectives. | different opinions. feel. clarifying questions). _ Interpgret non-verbal
oneself. 6. sﬁgﬁggig’;igﬁf communication cues.
behaviors can impact
: how others feel and
2A.1b. Use 2A.2b. Describe the | 2A.3b. Analyze 2A.4b. Use 2A.5b. Demonstrate respond. |
listening skills to | expressed feelin ’ | ' : -
Jstening pres -HINgS how one’s conversation skills | ways to express Grade 1 (A-B) Grade 2 (A-B-C) Grade 3 (B-C-D)  Grade 4 (C-D-E)  Grade 5 (D-E-F)
identify the and perspectives of behavior may to understand empathy for others.
feelings and others. affect others. others’ feelings and
perspectives of perspectives.
others.
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 How can schools strategize, prepare, and deliver programs to foster socio-emotional
skills?

Deliver teachers’ training
ldentity learning gaps (Summative assessment)

. .

Evaluate existing curriculum, school climate, ancw
ldentify the best approach (e.g., curriculum, school climate) and program

Evaluate the progress students are making and provide feedbacks
formative assessment

: Prepare and Deliver
Stratedize Adapt teaching and learning materials
Set learning objectives (and standards) P 8 8

4 :
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3. Evaluation to foster socio-emotional skills

Summative Assessment Formative Assessment

» What Is the purpose of - Identify those who need support
summative and formative

assessments in fostering socio- - ldentify the extent of the learning gaps
emotional skills? - |dentify the extent of the teacher’s capacity

gaps

- Evaluate the progress students are making.
- Provide feedbacks to students

- Allow teachers to adapt instructions

‘
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3. Evaluation to foster socio-emotional skills

Survey on Social
and Emotional

Skills (SSES):
Bogota
(Colombia)
EMOTIONAL
REGULATION
. »
: ) PRINCIPAL
What i1s a good example of - | — ol W —RL
DOMAINS L )
measurement tO-OIS that can be CO-OPERATION Children Parents Teachers PrinCipals
used fOr Summatlve assessments | * Socilo-demographic « Family background + Teachers background * School structure and
- - background + Home environment + Teaching pedagogical organisation
to i1dentify those who would —— + Daily activities + Parents skills and well- practices + Student body and
: i 1M WITH OTHERS e * Relations with parents being * School climate teachers
bene.l_:lt from _Strengthenlng SOCIO « Relations with peers » Parent-child relations * Role of social and + School resources
emotlonal Skl"S? » Personal well-being « Parental styles emotional skills in » School climate
« School life + Parent's attitudes and teachers education * Role of social and
« Perceptions of social opinions and work practices emotional skills in school
and emotional skills * Perceptions of social programme
and emotional skills * Principal’s attitudes and
opinions

BETTER POLICIES FOR BETTER LIVES

https://www.oecd.org/education/ceri/study-on-social-and-emotional-skills-the-study.htm




Mesa Nacional de
Educacién Privada

3. Evaluation to foster socio-emotional skills

The Behavioral, Emotional, and Social Skills Inventory, 20-item Short Form (BESSI-20)
Self-Report Form

Instructions

Here 1s a list of activities or things you could do. For each one, please select a response to indicate Zow
well you can do that thing. For example, how well can you follow the instructions for an assignment?
Note that how well you can do something may be different from how often you do it, or how much you
like to do it. For each activity, you should rate Zow well you can do that thing.

1 2 3 4 5
° Wh at i S 3 good exam ple Of Not at all well Not very well Pretty well Very well Extremely well .
measurement tOOIS that can be 1.  Plan out my time. 11. Keep track of my promises and C O m e S Wlth go O d
i 2. Lead a group of people. commitments. o
_::Jsed.dfort.sumr{l:atlve asiessmenl::g 3 Understind iowl:)thle)r people feel. 12.  Start a conversation. measurermen t p 'O p e rtl eS
O : .en Ify 0se€ w .O WOL.I 4.  Calm down when I’m feeling anxious. 13. Cooperate with other people.
beneflt from Strengthenlng SOCIO- 5. Understand abstract 1deas. 14. Control my temper.
emOtionaI Skl"S? 6. Concentrate on a task. 15. Create art.
7.  Express my thoughts and feelings. 16.  Work toward my goals.
8.  See the good in people. 17. Speak up when I disagree with others.
9. Keep a positive attitude. 18.  Get along with people.
10. Come up with new ideas. 19. Find reasons to feel good about myself.

20. Learn about other cultures.
www.sebskills.com/uploads/1/3/1/0/131015187/bessi-20_form_self.pdf
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3. Evaluation to foster socio-emotional skills

Figure 13. Differences in social and emotional skills hy socio-economic status Figure 2. Relationship between social and emotional skills, and school performance of

Standardised differences in skill scores (high socio-economic status - low socio-economic status) among 15-year-olds 15-year-old students | | | |
Coefficients of (standardised) grades in reading, mathematics and the arts on (standardised) scores on social and

0.60 emotional skills scales (international average)

Socio-economically advantaged students report higher...

0.50
0.20

0.40

- 0.15

0.20 0.10
 What 1s a good example of 0.10 I H | I I 005
measurement tools that can be 0.00 o I ML . I I L. Im Hﬂ

0.00 ]
_ = i s . o H
used for summative assessments 010 | gL 10 |
- - Socio-economically disadvantaged stiientg@eport higher... -0.05 ;!
to i1dentify those who would 020 -
: - - z M @ ¢ 5 : z 5 5 @@z B § B & S
benefit from strengthening socio- : Rk : £ : & f : @i}z : : @ & 3 0.10
[ [ C i Y I E. E 4 = E [ y ':F e @ _— i1 — + c @ v
7 7 & o o O 3 [ o« 5 2 g S g E 5 £ ¥ 2 2 2 @ &
emotional skills? 2 - T 2| " Y3 5 E Wil : 5 ¢ & & = : @iz 3 § ;@
= e @ n o n = S @ 5 2 w
- : ) g 1 b EEREREE 3 Kl AR
n 2 $ T8 = S ?
S 7 £
<
Task performance Emotional requlation Collaboration Open-Mindedness Engaging with others Other outcomes Task performance Emotional regulation Collaboration Open-Mindedness Engaging with others
International average = Bogota (Colombia) B Reading B Mathematics B Arts

https://www.oecd.org/education/ceri/study-on-social-and-emotional-skills-the-study.htm
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I What SELweb is Desighed to Assess

x S E L Emotion rIibs'.n::«:u_:;hnil:i*t:\}:'l I
Knowing what others fee
LABS| il ~
i} Self—Auf.r eness 0 O -
 What is a good example of strongthe and wesknosses ﬂr—] @-.
measurement tools that can be 1 00,0 | s E."“S' ng

used for summative assessments

W |
problems
tO identify the eXte nt Of the Being iallfe-fzr:rgf:ntarily %} ﬂ
mndulageeénﬁsghts and O Q Q

learning gaps in socio-emotional
S kl I IS? Social Perspective-Taking
Knowing what others

. y
= | " Q
Pad N
r— intend and believe
. o - XSEL :
LABS ‘ ) |




 What 1s a good example of
measurement tools that can be
used for summative assessments
to I1dentify the extent of the
learning gaps in socio-emotional

skills?

> : &

Situational judgement test

f
il

g W
\ I
AR o < : "
0 " :

PSR |

Imagine your soccer team lost an important game. Right after the
game, you feel sad and disappointed.

What can you do to feel less sad and disappointed?

=
\ L
(] ~‘| - i Sl r N P AR ¥ o N e 1
| ; | J ;
- o \ % 5 T ’ 1
= . S L A e R S N S A R A
-

3. Evaluation to foster socio-emotional skills

Emotional recognition test
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XSEL
LABS I‘Iﬁ

Comes with good
measurement properties
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3. Evaluation to foster socio-emotional skills

Low performers Low performers over time

nomas (Classroom), Lincoln Elementary (School) BB Timepoint 1 B Timepoint 2 ki Change Over Time ? Glossary

[l Back to school level

L i g é J Thomas (Classroom), Lincoln Elementary (School) B8 Timepoint 1 BB Timepoint 2 ke Change Over Time ? Glossary Back to school level

immanry plot for classroom Swudent-level data PDF report

Thomas, Summary Plot (N = 26)

100- Above average

- Thomas, Fall-Spring Comparison: 26 common students
- 9% 8% At or around average oveisll Emotion —_— Social Self
= W h at I S a g O O d exa m p I e Of L B Below average Score Recognition Perspective-Taking Prablem-Solving Control
B Well below average 100- — 4% S5 e 4% o 4% Above average
measurement too S t at can e 15% At or around average
75-

23%
46%

used for summative assessments o - s >-<
to i1dentify the extent of the 2 o o5 1

learning gaps in socio-emotional

Percent

Percent

L

=1

Spring

' | Spring Spring Spring
Emotion Recognition Social Perspective-Taking Sacial Problem-5olving Self Control
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Measuring pedagogical ability of teachers

Te a_ch Flrmar 7. AUTONOMY 1 2

3 4 5

° Wh - g d pl f 7.1 The teacher provides students with choices L M H

at IS a Oo exa m e O TlM E ﬂ” TIME ON LEARNING 7.2 The teacher provides students with opportunities to take on roles in the classroom L M H

measu rement tOOIS that can be TASI{ 7.3 The students volunteer to participate in the classroom [ M H
- 3 8. PERSEVERANCE 1 2 L = 5

u Sed fo r S u m m atlve assess m e ntS g 8.1 The teacher acknowledges students’ efforts M H

% l:lUA.I_ﬂ-"I"r U‘F SUPPORTIVE LEARNING POSITIVE BEHAVIORAL 8.2 The teacher has a positive attitude towards students’ challenges M H

to |dent|fy the extent of the g B s T
teaC he rS cda paC |ty g a pS | n ] “ : PRACTICES 9. SOCIAL & COLLABORATIVE SKILLS 1 2 3 4 5

- ..,I 9.1  The teacher promotes students’ collaboration through peer interaction M H

\ LESSON CHECKS FOR CRITICAL
fo Ste rl n g I ea rn e rs S O C I O - ” INSTRUCTION I FACILITATION UNDERSTANDING Rk THINKING 9.2  The teacher promotes students’ interpersonal skills M H
e m oti O n al S ki I IS? 9.3 Students collaborate with one another through peer interaction i H
-
SOCIAL &
AUTONOMY PERSEVERANCE

COLLABORATIVE SKILLS

World Bank (2020)

A'l's - - ._:\
A
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Summative Assessment Formative Assessment

» What Is the purpose of | dentify those who need support
summative and formative

assessments in fostering socio- ldentify the extent of the learning gaps
emotional skills? |dentify the extent of the teacher’s capacity

gaps

- Evaluate the progress students are making.
- Provide feedbacks to students

- Allow teachers to adapt instructions

‘



3. Evaluation to foster socio-emotional skills

i, k
FEA Examples
F

FORMATIVE ASSESSMENTS

+ Observations

* Questioning Diagnostic Tests
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« Discussion I ] cyase
- « Journals » KinestheticAssessments
- What are examples of formative + Assignments + Individual Whiteboards
assessments? * Projects * Four Corners
« Pop Quizzes (not-graded) * Think Pair Share
« Exit/Admit Slips « Appointment Clock
« Learning/Response Logs « Simulations/Business Games

« Conferencing/Reviews

Peer/Self Asessments + Meaningful Homework

o . rercises Assignments
« with Short, Extended or

* Multiple-choice Answers

‘ 63 http /wvde state wv usteach21/ExamplesofFormativeAssessn.



Notas del ponente
Notas de la presentación

Usefulness of formative assessments to improve learning outcomes (show (a) formative assessments provide in-process feedbacks about what students are or are not learning, (b) reliance of continuous low-stakes self-tests to encourage students to self-reflect, as well as peer and teacher feedbacks, (c) teachers adapt instructions, learning materials, and provide other support can be modified to individual needs, and (d) evidence of positive effects on students’ achievement (provides references of evidence from p3 of Primi report). Show examples of assessment methods visually (e.g., wiki on formative assessments)?   
                       


Mesa Nacional de
Educacién Privada

3. Evaluation to foster socio-emotional skills

pe— U]
1. Assess SEL Skills 3. Teach SEL 4. Re-Assess SEL Skills
Measure social-emotional Support skill development Measure progress
« What is a good example of . Cof| rngths & needs Spring
measurement tools that can be o B L f 2. Review data 5. Review data
used for formative assessments L A B S Il II Review and reflect on Review and reflect on
to (a) evaluate the students’ ' assessment data to focus use student growth and plan
of SEL program resources for the fall

progress, (b) provide feedbacks,
and (c) allow teachers to adapt TTTII B T
Instructions to foster students -8 E

socio-emotional skills? \ ! - ! ! E Lkl /

e el Ly g R ]




 What iIs a good example of
measurement tools that can be
used for formative assessments
to (a) evaluate the students’
progress, (b) provide feedbacks,
and (c) allow teachers to adapt
Instructions to foster students
socio-emotional skills?

i L
-

—
3. Evaluation to foster socio-emotional skills

Scoring guide that assesses and articulates learners’
abilities and expectations for an assignment

performance

Explicit assessment criteria facilitates students’ self-
assessment and help navigate during the learning progression.
Defined skill levels create clear expectations of performance,
making scoring more transparent and facilitating teachers’

Rubrics

A

Benefits
Enhance consistency in scoring and support valid judgement of

[ ) [ K

Mesa Nacional de
Educacién Privada

VIIl Encuentro Nacional

Progressing Emerging
(2 points) (1 points)

Consistently demonstrates an Usually demonstrates an Sometimes demonstrates an Rarely demonstrates an
abilhgtonluﬂnwsmcﬂn abﬂitgt#takttlnpawdu abﬂhgtouhthcpmpecﬁn ability to take the perspective

www.quavered.com/wp-content/uploads/2021/11/SEL_CreatingRubrics4SEL_Booklet_v2_web.pdf

Evidence

A review of 63 studies showed used of rubrics in Improving academic skills (Brookhart and
Chen, 2015).

Other studies have shown the use of rubrics increases students’ self-efficacy and self-
regulations (Andrade et al, 2009, Panadero et. al, 2012).

Studies also assessment of creativity using rubrics not only helped teachers to assess and
give students feedbacks but also helped students to think creatively (Brookhart, 2013).
Study also showed assessment of music performance using rubrlcs enhanced students’

an<itive and Al about their work




 What iIs a good example of
measurement tools that can be
used for formative assessments
to (a) evaluate the students’
progress, (b) provide feedbacks,
and (c) allow teachers to adapt
Instructions to foster students
socio-emotional skills?

CRITICAL AND CREATIVE THINKING RUBRIC — GRADUATE PROGRAMS

Adapted from the AACU LEAP rubrics, the Bases of Competence skills, Ontario Council of Academic Vice-Presidents’
Graduate Degree Level Expectations, and the University of Guelph Learning Outcomes

3. Evaluation to foster socio-emotional

Definition
Critical and creative thinking is a concept that refers to the application of logical principles, after much inquiry and analysis, to solve
problems with a high degree of innovation, divergent thinking and risk taking. Those mastering this outcome show evidence of integrating
knowledge and applying this knowledge across disciplinary boundaries. Depth and breadth of understanding of disciplines is essential to this
outcome. At the graduate level, originality in the application of knowledge (master’s) and undertaking of research (doctoral) is expected.

CHaMGING LIVES
IMpPrOVING LIFE

Introduce
1

Reinforce
2

Master
3

Independent Inquiry and Analysis

A systematic process of exploring
issues, objects and works through the
collection and analysis of evidence
that result in informed conclusions or
judgments

Asks appropriate questions and finds
evidence related to inquiry of
material with a critical eye.
Comprehends how the methods of
research and inquiry are used to
create and interpret knowledge in the
discipline.

Critically evaluates research and
scholarship in the discipline.
Appreciates and addresses complex
issues using established principles
and techniques, and potential
contributions of other interpretations
or disciplines. Develops and supports
a sustained written argument or
shows originality in knowledge
application (master’s).

Designs and performs original
research to answer questions and / or
test hypotheses, or other scholarship,
of quality sufficient to satisfy peer
review. Undertakes pure and / or
applied independent research to an
advanced level (doctoral).
Appreciates the limits of their work
and discipline.

Problem Solving

Is a process in which one works
through a series of operations to
come to a conclusion

Identifies issues and creates a plan to
manage the problem.

Identifies and solve issues in a
creative manner. Considers and
rejects less acceptable approaches to
solving the problem and creates and
follows a plan.

Sets out to solve issues in creative
ways that will not only solve a current
issue, but also looks to the future to
prevent similar problems. Evaluates
the appropriateness of different
approaches to solving problems;
devises arguments using these
methods and articulates reasons for
choosing the solution

Creativity

Involves the ability to adapt to
situations of change, to initiate
change and to take intellectual risks

Recognizes creative solutions to
problems and seeks for beneficial
future changes.

Shows a creative mind that is also

able to look at long-terms goals.
Considers change in an innovative
way.

Exemplifies the capacity to think in
untested and innovative directions
and take intellectual risks.
Contributes to development and / or
innovation in their academic or
professional field (e.g. skills,
techniques, ideas) (doctoral).

= _a . o E—— - )
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Conclusion

« Evaluation is part of a broader strategy to foster socio-emotional skills

: . : Deliver teachers’ training
ldentifv learning gans (summative assessment)

. , , Deliver the nrogram
Evaluate existing curriculum, school climate, anc teachers : :
Evaluate the progress students are making and provide feedbacks

(formative assessment)

ldentify the best approach (e.g., curriculum, school climate) and program

Strategize Prepare and Deliver
Set learning objectives (and standards) — Adapt teaching and learning materials

‘
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Conclusion \

» Evaluation must be part of a broader strategy to foster socio-emotional skills.
* Both summative and formative assessments play key roles in fostering socio-emotional skills.

* There are reliable and valid instruments to measure socio-emotional skills (self-assessments,
task-performance, and rubrics).

e These instruments can be used for evaluations based on summative and formative assessment.

» Schools that are interested in strengthening learners’ socio-emotional skills are encouraged to
work with educational assessment experts to explore and use these measures to evaluate to
foster socio-emotional skills.
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Thank you!

KojI Miyamoto
Senior Economist
World Bank
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